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Delinquency seems to be an inevitable result of human
relationships. Literature throughout history, both fact and
fiction, when dealing with humaniiinter-relationshlps, continu¬
ally refers to this type of behavior and society*s attitude
toward it. Accounts of deviate behavior have con» down to us
through legends in a Hebrew book of origins called •'Genesis'*.
The story of Adam's temptation and sin and his punishment is
intended to account for the beginning of delinquent behavior
in the human race. Cain's murder of his brother and his exile
to a less productive land, and the flood disasters to eradi¬
cate the evil in the world likewise appear to be indications ^
of early concern in this area.
Among primitive people a definite code of law existed
which had as' its purpose the protection of society and, for '
certain crimes, the punishment of the offender. In more com¬
plex societies, more elaborate codes were developed. The code
of Hammurabi was notable for the harshness of its punishments,
which invoked the "lex talionis" principle, "an eye for an
eye". In eighteenth century Europe the penal code seemed to
be just as harsh. The prisons were private property, and the
^T. Walter Wallbank and Alastair N. Taylor, Civilisation
Past and Present (Los Angeles, 194-2), p. 54-.
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inmates, whether innocent or guilty, had to pay their keeper
for food and other necessities.^ Men, women, and children
were imprisoned together, the hardened criminals with the first
offenders} and branding, flogging, and exposure in the pillory
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formed common punishment. Death was the punishment for mur¬
der, arson, burglary, horse stealing, theft, forgery, counter¬
feiting, and ma^ other crimes.^ Until comparatively recently,
the forces of hate, revenge and fear appeared to dictate the
methods of handling delinquent behavior. However, those
attempts of the past, predicated on the assimption that punish¬
ment alone corrects hiiman behavior, seem to have failed.
The outstanding phase of the reform in the criminal law
produced by the spirit of enlightenn^nt after 1750 was the
general substitution of imprisonment for corporal punishment,
with the Friends or Quakers tqking the lead in bringing about
this transformation because of their aversion to brutality and
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bloodsheddlng. John Howard, Elizabeth Fry, and Jeremy^ Bentham,
in England, and the Philadelphia Quakers, apparently, took the
lead in prison reform. A great name in penal reform is that of
the Italian, Beccaria, whose work, On. Crime and Punlshmentg^





Harry E. Barnes and Negley K. Teeters, New Horizofieg In
Criminology (New York, 1946), p. 11.
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appeared in 1764.^ The general abolition of torture and of
such punishments as burning alive, breaklng^ on the wheel, and
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drawing and quartering followed Beccarias* work# John Howard,
an important figure in arousing British Interest in the atro¬
cious treatment of criminals in the latter half of the eight¬
eenth century, was particularly Interested in the car# and
treatment of delinquent boys. He said:
Boys confined for correction should always be
separated from other prisoners and indeed from one
another. A kind and tender monitor should often see
them and without tiring their attention obverse with
them as a friend and parent
During this period the attempts to save youth from
becoming the criminals of tomorrow became widespread. Prin¬
ciples were formulated for the specialized treatment of juve¬
niles and institutions were established in several sections
of Europe. The Philanthropic Society of London, which worked
with delinquents as early as 1788, grew out of John Howard's
4
personal interest in child care.
The society distributed the children into fami¬
lies of twelve in its dwellings, placing at tt^ head
of the whole group a general superintendent, and in
the three families, severally a gardener, a tailor, and -
a shoemaker, with their wives. It sought in this way
button Webster, cit.. p, 625.
pp. 625f.
^Harry £. Barnes and Hegley K, Teeters, ojj. elt.- p. 899.
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to realize to the youthful objects of its^charity
the happiness and benefits of a home
Another society founded in London in l8l5 for the regen¬
eration of Juvenile delinquents was the Society for the Im¬
provement of Prison Discipline and for the Reformation of
Juvenile Offenders, Early in its career it conducted what
we would probably call research into the causes of delinquency
and listed such familiar factors as homelessness» parental
neglect, abnormal family relations; want of mental, moral and
religious education; want of employment and dislike of work,
destitution; the corrupting influence of prisons, "flash-
houses” of drink, debauchery, and all manner of wickedness;
and the fairs in and about London where temptation seduced
young lads into thefts, for which their subsequent commitment
to a prison sealed their ruin,^
However, it was in Holland that the House of Correction
movement first received Impetus, in the seventeenth century.
Later, the monastic schools of San Michele focused their atten¬
tion on "wayward youth" of Rome and Florence in Italy during
the latter part of the eighteenth century, advocating hard work
as a means of reformation; and during the same period "houses




developed diirlng these periods appear to have made a deep
Impression on American pioneers In child care*
The introduction of such juvenile establishments into
the United States was due to the work of John Grlscom (1774—
1852), who made an extensive visit to Europe in 1821 and was
Impressed with the importance of these "child-saving** insti¬
tutions*^ His fimiingSy presented to reform groups in New
?ork and Philadelphia, stimulated interest in the establish¬
ment of such institutions* Almost immediately the Society for
the Heformation of Juvenile Delinquents was organized with
Griscom as one of its most ardent members* This group aided
in the establishment of a House of Refuge in New York City in
1825 and hereby Initiated the construction of such institutions
in the United States* The second one was dpened in Bostcxi In
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1826, and another was developed in Philadelphia in 1828*
The treatment philosophies of these institutions were
based on the theory that the delinquent» no matter what his
shortcomings, had some possibilities and should be saved to
society* Despite this, the methods invoked were gesored to
punish and subdue* Some of the institutions were little more
than prisons, in spite of well-meaning Superintendents and
3





Even the reformers of Philadelphia, after organizing their
prison society In 1787, merely urged that **irithin the same
institution** children be separated from adults*^ Treatment,
in most cases, in spite of progressive philosophies, was
administered according to the attitude and values of the
institutions* personnel*
The more modem method of handling juvenile delinquents
in the cottage or family arrangement was largely due to the
French publicist and reformer, Frederic Aguste Demetz (1796-
1873). fitherfexponents of child care had experimented with
this concept of more intimate treatment; the London Philan¬
thropic Society, mentioned earlier, the institution of Captain
Brenton near London, and Dr* Johann Wichem*s Bauhe Haus at
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Horn, near Hambmrg* All of these early ventures seemed to
recognize the advantages of small compact groups of children
housed together, rather than walled in*
There seemed to have been two stages in the development
of Institutions for delinquent children* The first stage
might be described as the era of prison^lke structures with
an extremely "repressive** program. The second stage seems to
be that in which institutions were erected in the comtry




with an institution developed according to the latter plan.
The Significance of this Study
A gamut of emotional reactions are experienced through
human relationships. The pattern that these experiences take
seems to emanate from early childhood associations. The Oedi¬
pus Complex is primarily one way of describing one aspect of
the child’s relation with his parents; and there are many
other aspects. The relation between sibling rivalry and the
Oedipus picture is now seen to be quite as Important as the
relation with parents. The Castration Complex is one way of
describing some of the small child's feelings about his dis¬
covery of sex differences 9 and the things he can relate to
this discovery*^ The development of the Super-ego implies
problems in the kinds of authority, love, and the competitive
relationships of the child to his parents and to his siblings,
are of greatest importance in determining future emotional
relationships.o?Itiiischl§o from this point of view we get our
definitions of dominance, submission, dependence, exhibitionism,
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narcissism, identification, and the like.
A child believes that all adults are like his parents,
and he responds to them accordingly. For example, a child may
vow to get even with a harsh and rejecting parent. As he gets
^J. McY. Hunt, Personality and the Behavior Disorders
(New York, 1944), p.TFbI
^-Ibid.. p. 732.
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older his fantasy of revenge may become mconsclous, but be
will tend to treat other children as he was treated or react
to other adults as he did to his parents*
The training school^for all practical purposes, is a
substitute home, and accordingly, provides opportunities for
the developn^nt of human attachments and loyalties between
adults and the child. Herein the child may experience all of
those elements which prevailed in his own family relationships*
Social situations may continue to be defined or redefined for
him* He may experience many expressions of both love and hate.
However, Just as considerable cooperation between parents in
the family is necessary, the same need exists in the training
school* The interpersonal relationships in these groups play
an Important role in shaping the pattern of the child's futoare
behavior*
If there are many participants in the adjustment process
of a child, as in the case of institutions for children,ra uni¬
fying force seems to be needed which would integrate the essen¬
tial resources utilized in aiding the child* The Clinic Social
Worker at the New York State Training School for Boys is consi¬
dered the unifying force in that area* "The clinic worker seeks
to Interpret the training school to the boy and the boy to the
training school, working with cottage parents end other
9
supervisors.^^ He fosters the gradual permeation of the entire
2
life of the school by a more general mental hygiene program#
He attempts to do a job In human relations#
Social work along with other professions has a
contribution to make In the evolution of strong social
values which will be equal to withstanding the stress
of today. Essential premises for social work are be¬
lief in the dignity and worth of human life, in bhe
potentialities of the individual for growth, in the
family as the training ground for democracy. „in the
right of minority groups to equal opportunity with
others ..#. Combined with these is emerging jin many
groups, of which social work is one, the conviction
that the new alignments between institutional rela¬
tionships—social, political, economicr-must be also
considered ..•• it is for this reason that leadership
is sorely needed now to extend the services which new
concepts of human relationships and^forms of social
organization can offer this period#'^
The Superintendent of the New York State Training School
for Boys apparently recognized a need for this type of service
when he stated that, "Every staff person must be carefully
trained# An in-service training program must be an Integral
part of the Institution, not one or two months during the year
4
but every day."
Walter R. Hbnteser, Organization for Treatment (New York
State Training School for Boys, 1944), p# 17.
pp, 15f,
3
Arllen Johnson, "Preparing Professional Leaders" Social
Work as Hnman Relations (New York, 1949), pp. 103-110.
4
A, Afred Cohen, "Elements of Treatment" (Paper read to the
National Conference of Social Work, June, 1949).
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Purpose of this Study
1. To ascertain the inter-relations between the Clinic
Social Worker and other personnel in the "Organization for
Treatment" at the New York State Training School for Boys.
2. To determine the fmctions and responsibilities of
the Clinic Social Worker.
Method of Procedure
The following methods of procedure were used in
gathering data for this study:
1. Conducting interviews with members of the staff
2. Reading agency records and reports
3. Observing agency activities
4-. Participating in shgency activities
5. Beading published and unpublished literatiu’e
pertaining to the subject.
The Scope and Limitation of this Study
This study was limited to the New York State Training
School for Boys. It deals with the clinic unit, which con¬
sists of the psychiatric, mental hygiene, and psychological
services, and personnel of the various departments of the
"Child-Care and Training" section of the Training School.
Case illustrations used were taken from histories of boys
active during 1950.
Institutional Setting and Physical Plant
The New York State Training School for Boys was founded
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in accordance with Chapter 538 of the laws of New York State,
March 30, 1932.^ This school is one of two institutions
founded to replace the New York House of Refuge,^ which had
become obsolete in both Its program and physical plant.
The school is located in the Ramapo Mountain area about
five hundred and twenty feet above sea level. It is approxi¬
mately fifty miles from New York City, and four miles from
the village of Warwick, New York. Each building is situated
on a hill from which one may see the fields, woodslake, and
the neighboring hills*
The school encompasses eight hundred acres of land. One
hundred and forty acres are under cultivation for garden crops.
The remainder contains thirty red brick and tile-roofed build¬
ings which constitute the training school plant.
The Training School offers an entire community geared
to the welfare of the "delinquent children" whom it receives.
It is equipped with its own water supply, power plant, fire
department and sewage disposal plant. The buildings fall into
four groups as follows; the school, vocational buildings and
cottages; administration and former quarantine buildln s;
staff residential groups; and farm buildings.
Walter R. Monteser, op. clt., p. 1.
^In 1935 the New York Vocational Institute at Coxsackie,
New York iias opened and the older boys were transferred to
this institution ... (Statement by Walter R, Monteser,
personal interview, February 19, 1951*
CHAPTER II
ORGANIZATIONAL STRUCTURE
The organization of the training school and its
relation to the governing bodies is shown by the diagram on
the following page. It will be noted that so far as the
internal operation is concerned, all control and responsi¬
bility converge on the Superintendent. Under him there is a
departmentalized organizatlon^.with various heads in charge
of several phases of work.
Division of Medical Care
The routine duties of the division of medical care may
be described as follows; the Initial Investigation begins
with the examinations for communicable diseases and Includes
immmizatlon, Wasserman, past medical investigation and com¬
plete physical examination.^ All new boys are examined by
the dentist who initiates treatment when such is indicated.
On the resident staff there is a physician, who is
responsible for the entire hospital organization, a dentist,
three trained nurses, two orderlies and medical attendants.
The medical office and an examination room are on the
first floor of the Administration building'. The hospital,
which has accommodations for twenty-six boys, is located on
the second floor. Also there is an operating room and a small
Walter R. Monteser, clt.. p. 36.
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kltciien for tiie prepatation of special diets.
j'fliVision of Mental Health
The psychiatrist is responsible for the mental health
program of the institution. He and the psychologist, and
social workers, carry on the mental hygiene program of the
school. He is a member of every major committee dealing with
the boys’ mental and emotional growth. 3ii addition to being
available for consultation on any boy, he is assigned a small
case load consisting of the acute personality cases.
As indidated by the diagram, the Division of Mental
Health is divided into two sections headed by the Director of
Social Service. The first section is the Mental Hygiene Clinic,
constituting the psychiatric, psychology, and reception units.
The second section is the Social Service After-Care Department,
including the foster home services.
The bsvchlatrie Unit.—This mit of the Mental Hygiene
Clinic is organized with a dual purpose. The obvious function
is to diagnose, classify and treat personality problems. The
other is to foster the gradual permeation of the entire life
of the school of a more general mental hygiene program.^ In
the main, this program is carried on by the psychiatrist, the
psychologist, and the case workers.
The case work unit.—This unit is a part of the Mental
Hygiene Clinic and consist of a case work supervisor, three
- . ■ I. ,. ,—„ - -
Walter R. Monteser, ojq, clt. ^ pp. I5f.
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case workers, and a varying number of student case workers*
Tbeir duties call for considerable contact with staff and
boys* The resulting relationship presents many opportunities
for the promotion of mental health* The members of this unit
are also called upon to participate in the more formal aspedt
of the in-service training program*
The psychological services.—These psychological ser¬
vices are given by a full time psychologist and two resident
interns* Until recently this unit was primarily concerned with
the administration of psychometric and school achievement tests*
At the present however, the unit is being reorganized to in¬
clude the administration of projective techniques to aid in
diagnosis when Indicated by the psychiatric unit and the admin¬
istration of psychometric tests to staff members during their
orientation periods* The unit is also engaged in the follow¬
ing activities.
Special attention to cases Of reading dis¬
ability and close cooperation with the Education
Department in remedial treatment.
Establishing norms and percentiles for the
training school population on tests used, and
correlating tests results with school and vo¬
cational achievement*
Statistical analyses of the population for
special purposes.
Consultation with social workers, academic and
vocational teachers, clinic workers, and cottage
parents *
Training of Interns in clinical psychology,
including training in psychometric testing and
the direction of minor research projects.^
As a member of the mental hygiene clinic, it is the
'Ibid., p. 19.
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primary runctlon of the psychologist to interpret the boy to
the training school* At one time the chief psychologist was
assigned a small case load* A desire that this service be
extended to.include experiments in group psychotherapy was
expressed by the members of this unit*
Reception unit."—Another important unit of the Hental
Hygiene Clinic is called ’’Reception." This unit is maintained
by "Reception parents" and a boys’ supervisor who were specially
selected for their capacities to function during this initial
period of a boys’ training school experience. The reception
personnel play an important role in the diagnostic process.
They observe each boy closely and their impressions of the
boy’s pattern of reaction such as temperament, work habits,
and respect for authority are recorded and made a part of his
reception Transfer, a record of diagnostic statements compiled
during the Reception period by the clinic social worker*
The social service after-care department.~-Thls depart¬
ment of the training school is located in New York City. It is
maintained by two case work supervisors and fourteen social
case workers*
Every boy committed to the training school has two case
workers. The two workers are the team concerned with helping
the boy use his institutional experience to the fullest extent .
In order to give the boy the feeling that his community contacts
are secure, the after-care worker visits him every two months
In addition to making contacts with the family and commmicat-
ing pertinent information to the boy through his clinic social
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worker. During the week he visits the training school) the
after-care worker attempts to establish friendly relationships
with the boy, attends committee meeting, consults with staff
members, and reads chronological reports of the bC7'*s progress.
In addition he interprets the boy's home situation to the
committees and the clinic social worker in preparation for re¬
turn home or placement in a foster home.
The Education Department
The Director of Education is responsible for the
effective functioning of the Educational Department and
directly supervises 1? academic instructors, two wood work
instructors, two remedial reading*specialists, one occupational
therapy, a librarian, £ind a music instructor. All maintenance
shops, service shops and the farm are utilized to provide
vocational training opportunities for the boys.
The academic section maintains nine all day classes and
twelve half day classes. Boys are placed in these classes
according to reading grades, age, size, maturity, and degree
of restlessness.
Disturbed boys who find it exceedingly difficult to adjust
to all day school program may be placed in the occupational
therapy shop. Others are given an opportunity to work in the
creative art shop which is also geared to satisfy the needs of
some of the older boys. The wood shop, library, and the music
activities are also areas of interest for a large group of
boys.
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There are two remedial reading teachers who carry a
case load of about twenty-five boys each* They work with
boys on an individual basis. Many of the boys in the training
school have been very much retarded in their school progress,
though their intelligence as a group does not vary to- any
great extent from the average intelligence quotient of the out¬
side community.
Another important activity of the Education Department is
the retesting of every student in the department who has been
in the training school for at least four months. The most recent
retesting was completed in January, 1951* At this time 242
bc^s were retested and individual achievement or lack of it was
indicated. Recommendations were made for adjustment in various
areas of the program. For example, it was suggested that one
group was too heterogeneous as to reading grades, temperament,
age and size.^ The test results and recommendations were
circulated to each teacher and ftlinic worker.
The Home,Life Department
This department is designed to approximate, as closely
as possible, the position of the real home. In many cases the
training school might surpass' tlie' boys * real homes*especially
if only material aspects are considered*
The boys live in fifteen separate cottages. The cottage
Walter R. Monteser, Organization for Treatment (New
1944), p. 38.
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personnel consists of the cottage parents and two boys' super¬
visors. The fifteen cottages are divided into four groups,
each of which is headed by a supervisor who aids the cottage
parents with any administrative difficulties. The Director of
Home Life is responsible for the efficient functioning of the
department.
There are about seventy-four boys' supervisors assigned
to the Home Life Department. They supervise the boys on the
work projects and relieve the cottage parents on their off days.
The work activities are supervised by a "Work Gpoup Supervisor."
One group of workers serves in the cottages at night. A worker
in this group is called, "The Night Man."
The cottage parents are responsible for all the details
of the dally life of the boy. They are the persons who awaken
him in the morning whether he wants to be awakened or not, help
him off to school or work, know where he is during the day, see
that he is fed, and train him. The boys* supervisors also aid
in the performance of these activities. It has long been real¬
ized that the people living directly with children determine for
the Institution the quality of its services. The cottage per¬
sonnel gear their personal needs to meet those of the children.
The Recreation Department
The recreation program varies according to season. There
are indoor and outdoor games during each season. This depart¬
ment slowly and methodically Instructs the boys to play as teams.^
« p. 36.
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A special effort is made to help the more disturbed boy, who
may be overlay aggressive or withdrawn, be more secure in his
relationship with the group.
The more disturbed boys who are extremely withdrawn In
their relations with people are given special attention.
They are encouraged to participate in the activities in which
they are most likely to achieve. The work in this department
is carried on by the Physical Training Supervisor and three
Physical Education teachers.
The Religious Education Department
Protestant.«»»The religious activities participated in by
every Protestant boy consist of a short service each Sunday
morning, one hour's religious instruction each week, and
periodic consultations with the Chaplain.
The Chaplain is a member of the Case Review Committee.
He reports to the committee on the religious interest, partici¬
pation and attitude of each boy under his department.
«
Catholic.—A resident Catholic chaplain Is in charge of
the religious life and religious education of the Catholic
boys. *^10 is their priest,, teacher and confidential spiritual
advisor, to whom they feel.free to come at any time to discuss
their problems."^
Jewish.—The number of Jewish boys at the training school
has always been less than ten, the number required to form a
^Ibia., p, 39.
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Jewish congregation,^ However, a class in Jewish religious
education is taught by one of the Jewish teachers.
^Ibid.. p. 41,
CHAPTER III
METHODS AND PROCEDT3RES FOR TREATMENT
Philosophy of Treatment
The organizational structure of the New York State Train¬
ing School for Boys is based on the following attitude toward
treatment*
Although the modern training school may
boast a complete treatment team—psychiatrist,
psychologist, psychiatric case worker, physi¬
cian, and certified teacher—real therapy is
Incomplete without a lay staff carefully chosen
and carefully trained in mental hygiene con¬
cepts. We must admit as members of the team
the non-trained worker—the cottage parent,
the poultry man, the mason, any member of the
staff with whom'?the child may come in contact.
We must recognize the fact that only when
the child forms relationships with people can
therapy begin. We have no guarantee that he
will form a relationship with only the pro¬
fessionally trained worker. The entire in¬
stitutional staff must present a united
approach.!
The l^hilosophy of treatment at the training school is
based on the following basic concepts.
1. Each child is different from every other.
2. Behavior is symptomaticj the cause must be
found and treated. When symptoms alone are treated,
other symptbmsrevolve.
3. The punitive element has no place in the
training school. Force is a temporary expedient
for staff and a permanent liability for the child.
4. Discipline must be caught rather than taught.
5. The positive approach meets our needs best.
6. Children are sensitive - the insincere con-
not be of help to them.
^A. Alfred Cohen, "The Training School A Positive Force
in Treatment" (Paper read to the New York State Welfare Con¬
ference, New York, 1950.
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9. No one person can do tJie total treatment
job} it requires the help of many individuals, all
departments; therefore, the need for an intensive,
comprehensive, in-service training program for staff,
c411sStiff.
10. We must believe that all children can be
helped. Htunan betogs are worthwhile, worth working
with and helping. 1
Evaluating Employees
"The soul of an institution can be found in every staff
member."^ The beautifully written philosophies, the wonder¬
fully described programs are to no avail if the adults work¬
ing with the boys have not made the concepts a part of
themselves or have no understanding of children, the kind
3
of children they are supposed to help. The personnel of
any Institution will perhaps have many attitudes toward their
functions. In order to determine the attitudes of its
personnel toward child care and the philosophy of the insti¬
tution, the New York State Training School for Boys established
a process for ivalhatlbnS'stQbe'made by the department heads
during the first phase of the employee's training school ex¬
perience. They are reviewed by the Assistant Superintendent
or the Steward before transmission to the Superintendent for
his consideration. These evaluations are made a part of the
^Ibid.
2
A. Alfred Cohen, "Elements of Treatment" (Paper read to
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Indicates “Average”j toward the left, "Better than
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PART II: The following points shall be consi¬
dered for all personnel:
Attitude toward training school and its philo¬
sophy
Attitude toward boys
Attitudd toward fellow employees
Attitude toward superiors
Attitude toward subordinates
Attitude toward constructive criticism
Sense of responsibility
Skill in job performance
Effectiveness in performance
Ability to assess situations promptly and act
with good judgement in emergencies
Resourcefulness, planning ability, and imagina¬
tion as shown in his work
Should he be considered as a candidate for
promotion.
In addition to the characteristics listed under parts
one and two, special consideration is given for groups in
accordance to their functions and responsibility to the boys,
such as cottage parents, boys*»supervisors and teachers, are
evaluated for their acceptance of boys, understanding of them,
A. Alfred Cohen, "Instructions to Persons Evaluating
Employees" (Memorandum to the staff members of the New York
State Training School for Boys ^.dj7)»
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ability to handle the child's problems effectively and by
approved methods, interest in improving his skills, and their
knowledge of the school's rules.
Classification
The training school is divided into "treatment units"
in, order to facilitate the optimum use of the various depart¬
ments. It was thought that initial study of the individual
boy could result in his being classified on the basis of his
need for a specific type of treatment. It was recognized that
some boys needed intensive psychotherapy, others needed a form
of group or environmental type of therapy in conjunction with
other therapautic measures.^ The following categories, based
on pathological aspects, are utilized at the Training School
to facilitate the assignment of cases to treatment units.
The situational category consists of those children who
have no deep seated conflicts, who come from homes relatively
free from discord, who were making a good adjustment in school
prior to commitment, and who give little evidence of being con-
2
firmed delinquents. These boys became delinquent during
adolescence seemingly as a direct reaction to environment such
as loss of a parent, contact with bad companions, or changing
neighborhoods.
Herbert D. Williams, "Therapeutic Considerations"




Jack stole $4,00 from an adult. This was his
first delinquent act. A broken home situation was
outstanding in his family background. It was indi¬
cated that the parents had pretty good personality
structures. They moved to New York from Philadel¬
phia (change in environment). Jack did not like
school, or New York, so he began to truant. The
school record from Philadelphia indicates that he
adjusted pretty well to people, conformed adequately
without fear. He did not seem to have too mar^ pro¬
blems and should be able to go home soon.
The pseudo-social boy presents more of a problem. He
is the gang boy with a record of strong and intensive gang
activity. He has a normal capacity for relating to people
and is capable of forming loyalties. Usually, his personality
patterns are adequate, but the family background is loose, dis¬
organized, broken home situation, with lack of adequate super¬
vision. His standards are usually representative of his parti¬
cular neighborhood. A lack of emotional security leads him to
seek this need in the gang, to which he transfers his loyalty.
Case No. 2
Jim was a small statured boy, fifteen-year-old
boy who was generally not at ease in the interview
situation, nor in his cottage setting. His home situa¬
tion was devoid of the positives so necessary to the
development of healthy attitudes toward society. The
mother was over-burdened with the responsibility of
managing a large family. The father was an alcholic
and harsh in his relationships with the children.
Exposure to this type of home atmosphere had, no doubt,
rendered him insecure and forced him to seek gratifi¬
cation for his needs outside the home. His progress
in the training school was not likely to be rapid.
The personality category includes those children who show
marked personality distortion, conflicts, anxiety, inability to
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get along with other children, and many other obstacles that
Impede their adjustment to social life* For example, one
boy's delinquencies began with other boys controlling his
behavior. He was submissive. His mother was overprotective
and forced him into a dependent role. The father was domineer¬
ing and harsh. The boy became oversuggestible, lacking in con¬
fidence, and submissive to authority. His hostility was re¬
pressed. He repeatedly failed in school, thus adding to his
feeling of inadequacy. Another boy had a strong striving for
masculine status and his drives were motivated by this fact.
He was completely rejected and had a background of extreme
neglect. His reaction to this seemed to be withdrawal and fear
of everybody, fear of further rejection. Some become hostile
and hate society, while others become submissive and manifest
neurotic, masochistic and schizoid tendencies.
The a-social category comprises the individual who is
egocentric, narcissistic, relates world to himself, has little
or no capacity for establishing relationships, all feelings are
tied up with his own ego, and he will use most any means to
gain self-gratification.
Case No. 3
Bob deserted his home and an institution for
juvenile delinquents before he was examined at
Bellevue and committed to this Institution. He
had a long history of running away from home and
committing a-soclal acts. The family situation
constituted the mother who stated that she was
rejected and had married primarily to get away
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from a “repressive” home situation. His parents
were extremely jealous of each other and apparently
very infantile. The boy was neglected and his emo¬
tional needs were unsatisfied. He was hyperactive,
talkative, and exhibitionistic. He reacted to his
own deprivations by inflating his own ego; and com¬
mitted delinquent acts, in the main, to gain atten¬
tion and promote his own ends, without feelings of
guilt.
The medical category is made up of children who have
developed emotional problems stemming from physical disabili¬
ties. An example of this was a child who had lost the sight
of one eye in an accident and was very self-conscious of the
resultant scar. His feelings of inadequacy, because of the
physical disfigurement, led to some aggressive actions. He
began to manifest more desirable reactions when he learned
that the blind eye would be replaced by an artificial eye.
Acknowledgedly there is considerable over-lapping of
categories, but a boy is usually classified in keeping with~
his more overt causes of delinquency. Although a large per¬
centage of the boys fall clearly into one of the categories, it
is sometimes necessary to designate a case as being unclassl?:'.
fied.
Committees
There are five committees geared to diagnose, classify
and Interpret cases, evaluate the boys' progress and handle
Individual difficulties presented by the boys through depart¬
ment heads. These are referred to as the Reception committee,
the Case Conference committee, the Case Review committee, the
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Adjustment committee, and the Home Life-Clinic committee*
The Reception committee is composed, of the Case Work
Supervisor, the Psychologist, the Clinic Social Workers, the
Psychiatrist, and the Directors of Social Service, Home Life
and Education* This committee meets once every week and deals
with new admissions* The boy's program Is discussed and assign¬
ments are made after interpretations by the psychologist and the
clinic social worker*
Another committee dealing with new admissions is the Home
Life-Clinic committee* The Clinic Workers, Area Men, Case Work
Supervisor, and the Boys Supervisor in Reception make up the
committee* During this session the clinic workers interpret
the boys to the area men who transfer pertinent Information to
cottage personnel* After a discussion period, each boy is
assigned to a cottage*
After a boy has been in the program about two monthajiihis
Case Conference is held* During this conference cases are
placed in categories for treatment purposes* The Case Confer-
*
ence committee meets each week* It is composed of the same
members as the Reception committee* The boy's social history,
which is compiled by the after-care worker, is read by the
director of social service, reports are read by the psycholo¬
gist and the clinic worker assigned to the particular case*
After a discussion period, which concerns the categories for
treatment purposes recommended by the psychologist and the two
case workers, cthe i^xsy^iatrist summarizes the case*
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The Case Review is usually held six months after a boy's
Case Conference takes place. The decision as to the boy's
readiness to return to the community is determined in this
meeting. The clinic case worker for the particular boy makes
the first recommendation, which is based on the boy's mental
and emotional growth and adjustment to the training school
program. Recommendations are also made by the boy's after¬
care worker who interprets the home situation. If the recom¬
mendations differ or if the members of the committee disagree,
the entire case is reviewed. This consists of the reading of
reports from every department which has had contact with the
boy. In addition to members already mentioned during the
explanation of the Case Conference, the Chaplains are members
of this committee. The Case Review is summarized by the psy¬
chiatrist and submitted to the Superintendent for authorization.
The Adjustment committee consist? of the Psychiatrist, the
Directors of Social Service, Education and Home Life, the Clinic
Supervisor, and the Assistant Superintendent. This committee
attempts to deal with all matters of major purport involving a
boy. It is primarily concerned with disciplinary difficulties.
It <sonsid$rs:' the total adjustment of the boy, the reasons for
his present difficulty and the need for disciplinaiy action.
-It nttttmptsi to focus ^ it^ attention on the bey's total adjust¬
ment rather than the particular difficulty that caused his re¬
ferral to the committee. This committee meets each morning
five days per week.
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3ii conjunction with tiiese committees many reports must
be made and records must be kept. After admission to the
training school a boy spends two week in the Reception unit.
The Reception period is designated primarily for diagnostic
purposes* This is the period when the boy's probable pattern
of behavior and reactions is observed. It is also a period
for orientation to the institution. The boy is tested by the
psychologist and examined by the medical personnel. The psy¬
chiatrist interviews him and confers with the clinic worker
concerning any unusual or noteworthy patterns of behavior*
The clinic worker prepares the Face Sheet, the Reception
Transfer, and records the Face Sheet Interview during this
period* The Reception Transfer consists of the anti-social
behavior resulting in the boy's commitdient, family and educa¬
tional background, personality make-up, and reports from the
mental hygiene and medical units. The clinic worker concludes
the Reception Transfer with the Clinic note or diagnostic state
ment and General Recommendations such as precautions as to pro-
bable reactions.
»A record of the contacts between the boy and his clinic
worker is kept In chronological order. This Includes frequent
reports to the Adjustment committee as requested or required
and periodic communications to the bc^'s after-care worker*
CHAPTER IV
THE CLINIC SOCIAL WORKER'S ROLE IN TREATMENT
Certain generic qualities are necessary in the application
of a case work approach! to the purposes of the New York State
Training School for Boys. Among these are the ability to form
interpersonal relationships, the capacity to identify with a
variety of persons, an active interest in helping people, an
ability to feel Intensively and still retain objectivity, and
a desire to mderstand oneself accompanied by change in one¬
self. Of equal importance is the ability to use authority com¬
fortably, neither to fear not to avoid it, nor to be overly-
dependent upon it nor over-use it. This calls for a basic
sense of one own adequacy and strength which reduces the need
to dominate others or to be a giving person at all cost.
Another quality is the ability to be patient. The impatient
educator in mental health is perhaps not so different from the
"Spare-the-rod-and-spoll-the-child” parent or teacher whom he
is trying to replace by sounder concepts of education.^
The clinic at a training school cannot be organized as
a child guidance clinic in the community but rather should use
the same techniques as are used in foster home agencies. Just
as the foster home worker includes into his orbit the foster
Report of the World Federation for Mental Health. Pre¬
pared by the Second Mental Health Assembly (Geneva, Switzerland,
1949).
2
A, Alfred Cohen, ’’Elements in Treatment” fPaper read to
the National Conference of Social Work, Jme, 1949).
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home parents^ the community school and all in the area com¬
prising the child's world, the clinic social worker in a
training school must keep close surveillance over the re¬
sources focused on the boy.
Reception Period
"At intake we define the type of need and evaluate our
ability to treat it, as well as the client's ability to use
1
the agency to which he has applied." This process takes
place at the New York State Training School for Boys during
what is called the "Reception Period". According to Gordon
Hamilton, in an individual's first contact with An agency,
shop or institution there is probably a reaction of fear, worry,
or increased tension about the problem, and uncertainty and
2
fear of the unknown agency Itself.
During the Reception period the clinic social worker elicits
information from the boy concerning his attitude toward society
in general by encouraging him to reveal his feelings about spe¬
cific areas such as, his family, shhool, and community experi¬
ences, as well as his immediate problem. He attempts to alle¬
viate the fears concerning his new experiences. At the same,
time he determines the boy's probable reaction, toward the
staff members and the other boys. This is also considered a
^Gordon Hamilton, Theory and Practice of Social Case Work
(New York, 1947), p. 89.
^Ibid.
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diagnostic period. During tlie process of giving and getting
Information, the social worker formulates a tentative diagnosis
which contributes to his decision as to the place In the pro¬
gram which would be most conducive to the b07*s maximum mental
and emotional growth.
Usually In new experiences, already developed methods of
reacting to anxiety and stress are resorted to. Therefore,
a boy's reactions to the admission or Intake experience can
tell much about his characteristic pattern of reaction. A
person tends to carry Into the outer world attitudes built up
In the parental settings, and the client probably reacts with
the case worker in ways characteristic of attitudes learned
at home and conditioned by other life situations.^
Case No. 4
FACE SHEET INTERVIEW; this thirteen year old
youngster was quite defensive throughout the face
sheet Interview. He was reluctant about his commit¬
ment to the Training School. Repeatedly, he Informed
us that he would not be with us very long, and that
he would use every opportunity possible to get away.
Worker explained to the boy the opportunities he
would have to xun away while In reception^ and further
explained thatrinlrsplte of the fact that he had In¬
formed the worker that he would run away, he would not
be placed under close observation. Worker also ex¬
plained the agency's poll<y on boys who run away,
which he seemed to take lightly*
At this point, however, he became restless. He
paced the floor and repeatedly raised the window to
see how far he would have to jump to the ground.
Worker made no comment on his behavior and the boy's
curiosity was aroused. He said, "Aren't you going
to stop me from trying to get away?" Worker's non¬




As he began to feel accepted by the worker, he
discussed his difficulties more freely. He related
that he wanted to be a policeman so that he could
carry a gun and demand other folk’ money. He took
pride in demonstrating to the worker how he had
accosted several girls at school for the purpose of
taking their money and engaging in sex play. Re¬
garding the incident which caused him to be placed
in the training school, he admitted that he tried
to put his arms around the girl, and when she re¬
sisted he struck her. He showed little guilt or
understanding to his behavior.
Relative to family ties, it seemed that the
boy was rejected by his parents and siblings. He
displayed a negativistlc attitude toward his mother
and complained of the father being an alcholic.
Case No, $
Samuel began exploring for means of being re¬
leased, ”right away.” He expressed a desire to be
returned to court because he ’’was framed by his
girl friend's family,” They accused him of attempt¬
ing to assult their older daughter, and throwing a
prophylactic on the daughter's bed. (The probation
officer's report indicated that he was found ”sexu-
ally delinquent” with the pounger daughter who be¬
came pregnant during the act). Samuel admitted
being the father of the baby born to the younger
daughter and expressed a desire to marry the girl.
Worker asked him why he felt that he was "framed”.
He said, "Just because I made Francis pregnant."
He ghroughly criticized the girl's family. "They
fought among themselves constantly.” He stated
that she had "a no good brother,” Worker wondered
why the brother Impressed him as being "no good".
He explained that the brother made a good salary
and threw it away as soon as he was paid, making
it necessary for his mother to support him the
rest of the week.
This initiated a discussion of his grandmother
of whom he appreared to be very fond. He stated
that he had lived with her since he left the New York
Home for Children. He explained that he would never
treat his grandmother as Francis' brother does his
mother. The boy reported that his mother and step¬
father lives within a few blocks of him and his
grandmother. He explained that his mother does not
have enough room to keep him, although he would
not consider living with her:," "if she had enough,"
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unless his grandmother could do likewise.
Ths boy appeared to become more depressed and
wondered if he could be returned to the Home for
Children. After we explained that this was not
possible, we encouraged him to discuss the Home
for chiidrehll He said, “I liked it there, and my
mother paid for me to stay there while ny grand¬
mother was sick.” He was placed in the home at
the age of six and was taken out at the age of
eleven. He stated emphatically that his mother
visited him often. Then he said, "By the way will
you write ny grandmother to visit me Sunday?” We
explained that his Reception Parents would take
this up with him. But, we assured him that he
would be able to write his loved ones.
We explored his adjustment in the school, and
community areas. He did not like school. It was
too easy for him to get up and leave the class or
sleep in class. He stated that he would not mind
school if they taught something. "The teachers
don't even try to help you," He paused, then
asked if he could return to school right away.
Worker told him about the educational program at
the training school and explained that the teachers
in this area would be very interested in helping
him. He appeared Interested when we explained the
Case Conference and Case Review committees.
Case No. 6
Jack was seen on several occasions while he was
in Reception. He revealed himself as being quite
dependent and childish. He always asked us to call
him in for an individual session whenever we would
go to the Reception Waiting Room. The nature.fif his
complaints were as follows: he complained about a
lack of activity dxiring the day, and stated that he
found it difficult to sit around all day; he express¬
ed dissatisfaction over the locking of doors in the
play room; he jsold us that he had become tired of
the Training School, and threatened to run away; he
made numerous requests and stated that he would
run away if his desires were not satisfied.
We informed him that a committee made the final
decision'’ about a boy's place in the program and that
we only made recommendations. He seemed very anxious
to learn what we had recommended for him in terms of
cottage placement and informed us that his Reception
Parents had promised to get him assigned to a certain
cottage. When we questioned his statement and
indicated that we would not make a definite promise.
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he admitted that the parents had told him only that
he was attempting to use this method to force us to
agree to his wishes-..**
During our first contacts with Jack, it was
noted that he trembled constantly, bit his finger¬
nails, and seemed generally upset* When we made
inquires regarding his nervousness, he stated that
he had reacted in that manner over an extended period*
He admitted immediately that he had trouble at school
with his teachers who "yelled” at him and he "yelled"
back, that he was unable to get academic work be¬
cause he was a poor reader, and frequently involved
in fights with other children* He mentioned that he
had lived in numerous places where he had always had
difficulty getting along with people* He ran away
from his last placement, because he accidentally
knocked over a salt shaker at the table and the
Priest threatened to strike him* He stated that he
was ready to defend himself against the Priest.
When he ran away from the institution for
delinquent children, he returned to his father’s
home. He stated that his father had a nice apart¬
ment* He told us that he was the center of con¬
troversy when his parents separated about eleven
years ago and that he eventually went to live with
his mother and her common-law husband* He went to
her-'be6^Ltlsia:^he. ^;hought that he loved her best,
although he soon left because the hubband's be¬
havior toward him and his mother was extremely
punitive and cruel and, according to him, caused
his mother mental brea^own.
Jack did not feel that his commitment was Just.
He admitted participating in the fight that caused
his commitment but said that he only used his fist
while his companions kicked the boy around and they
were not even placed on probation*
The social worker became aware of the boyb* probable
patterns of reaction during these initial contacts* Each boy
seemed immatiure and Insecure in his relationship with people.
Neither one accepted his commitment €Uid there were indications
that they would probably run away at the first opportunity.
The boys manifested little guilt or understanding concerning
their previous behavior. There were numerous indications that
they would have difficulty becoming adjusted to the training
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school. It Is the clinic social worker's function to
interpret information such as this to the persons working with
these boys.
Reception Period to Case Conference
This is perhaps the most difficult phase of a boy's train¬
ing school experience. During this period he establishes re¬
lationships with the staff members and the boys. In addition
to this he must become adjusted to a new routine. Both posi¬
tive and negative experiences are confronted the boy during
these processes. One of the primary functions of the clinic
social worker is to enable the boy to handle his adjustment
problems with a minimum of anxiety and frustration.
It is during this period that the relationship between
the social worker and staff members appear to be most important.
Inasmuch as a new group of boys ioave into this period each week
it stands to reason that the significance of the relationship
is Incessant. In most cases the clinic social worker will
have established a pretty good felationship with the boy while
he was in reception. When the boy leaves reception, in most
cases, his only support is the clinic worker. Therefore, he
will be most likely to carry all of his difficulties to him.
The worker must be prepared to help him handle his problems.
Perhaps the boy behaved badly because he was disturbed over
some news from home. He may be able to discuss this with the
clinic social worker, blow off steam, or express anxiety, and
return to his relation with other staff members with a better
attitude* On the other hand, the worker may have to interpret
the boy's motives to the staff persons which might enable them
to be more accepting in the relationship.
Case No. 7
We wondered how Jack was getting along in the
program. He answered, "I don't like it, you get
too much blue slips." He went on to say that it
would have been ten weeks before he could have
visited home even if he had been good. He indicat¬
ed that it would probably be longer than that since
he "breesed" last night; (Breesed refers to having
run away from the Training School).
Worker asked if there were some special reason
why he "breesed". He stated that he wanted to see
his family. This Inltitated a series of complaints.
He did not want to stay "cooped up in this place
while others go home." He felt that he had no time
to play as he was on an inside work group in the
morning and attended school in the afternoon mtll
five o'clock. In regard to school he said. "I
don't like it; I am not smart; I cannot get the
work;Y:»ira9n't like to read; I don't like to write.
When I have to do school work I get mad." "Why
didn't they put me in the printing shop?" He went
on to say that he had some experience in print¬
ing while he was in the City. Worker told him that
there is no supervisor in the print shop and that
it would not be possible for him to have that
assignment. Worker also indicated that he did not
like school and would probably find the work in
the print shop too difficult for him. He stated in
no uncertain terms that he would not like the
print shop if it had school work connected with it.
He went on to say that this place is supposed
to be good but "Hampton"! is better. He seemed quite
^he Annex of the State Training School for Boys at New
Hampton is a specialized unit operated by the State Department
of Social Welfare which receives boys who have been committed
to both Warwick and Industry. It provides for the care and
treatment in small groups for intensive psychiatric service''
and for close supervision (through physical security of the
buildings and a higher ratio of staff to boys), of individuals
whose needs cannot be met In the open institutions at Warwick
and Industry. (Letter from Mr. A. Alfred Cohen, Superintendent
New York State Training School for Boys, May 9, 1951).
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resentful when he made the statement. At this point
he informed us that he had been threatened many
times with transfer to Hampton. According to him
his cottage parents watch him very closely and
attempt to search him with their eyes each time he
enters the cottage. He also stated that he is
always reminded of the difficulty which he had in
the city whenever he has any trouble in the cottage.
It is his feeling that he should not be reprimanded
for every little incident.
Jack was having an argument with the supervisor
when we went to the waiting room for him the follow¬
ing week. He stated that the supervisor was “picking
on" him without cause. He seemed quite worked up.
However, he settled down quickly when we came to our
office. He stated that he is given too much work to
do and this makes him fearful because he is not as
smart as the other boys in the class. He went on to
say that he would resent school even if he were not
placed in threatening situation. He mentioned
several boys who were not sixteen years of age and
wondered why they were not being forced to attend
school all day ....
The worker Informed him that the Assistant
Superintendent would probably call him in to discuss
his difficulties in the program. Worker indicated that
it might be well for the boy to voice some of his
complaints during that time.
The outstanding reactions shown by Jack seemed to have
been fear and insecurity. He appeared to have felt Inadequate
with others because he was of the opinion that he might not
have been able to achieve. This attitude, no doubt, was evi¬
denced in all areas of his activity. He did not feel lil^d
by people and stated that he was threatened by .them.on many
occasions•
Sometimes it is necessary to reveal to a staff member
information obtained from the boy in what he assumed was a
confidential relationship. It seems important that such In¬
formation does not get back to the boy in any form. The
clinic social worker is some one with whom the boy can talk
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over his problem who does not have authority over him. Some¬
times, as indicated by the following case, a staff member
may be resentful over a boy taking his problem to the social
worker and will try to take it out on the boy.
Case No. 8
Samuel was encouraged to discuss his adjustment
to the program. He explained that he had little
difficulty with one of the boys and was encouraged
to fight "state-o" by his cottage father. After
learning that this phrase meant to fight unfairly,
he refused .to do it. He was sufficiently urged to do
so, however^ by the other boy who attacked him with
a stick before the cottage father stopped the fight.
Both he and the boy were punished.
He expressed very strong resentment toward his
cottage father's policy of pmishing the whole cottage
for the poor conduct of one person.
The worker revealed the boy's attitude toward
the situation to the cottage father. He indicated
that the boy was afraid to fight and the procedure
was used to help him become more adjusted to the
situation. Worker explained that although the cottage
father was probably responding to an interpretation
of one aspect of the boy's pattern of reaction, his
remedial measures might not have been involved in
fights with them. Worker also stated that the boy
needed considerable support and reassurance during
the initial phase of his Training School experience,
although he should eventually do well.
During the next session Samuel expressed a great
deal of dissatisfaction with his cottage placement.
He named another cottage and revealed a desire to be
transferred there and said, "At least I have one friend
there," Worker wondered if he did not have friends
in his present cottage. He explained that the boy
he had fought with the first day in the cottage is
his friend sometimes. At times, however, this boy
joins the other boys against him. He indicated
that it will be difficult for him to be good and
receive privileges, because the boys tease him about
his brother being a "faggot" and "ride" him because
he "ratted" about the way he was treated In the cottage.
He said, "I didn’t rat."
The cottage fath«: reported to his department
head that the boy was too aggressive for his cottage.
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Later it was revealed that he had misjudged the
boy's pattern of behavior.
This case seems to be indicative of the fact that some
of the staff members might have a tendency to deviate from
the prescribed methods of child care as practiced at the
Training School. This tendency might call for a great deal
of attention from the clinic social worker.
In working with children in the training school the
clinic social worker must think about the child and under¬
stand his mental and emotional life, think with the child
about his plans, and represent the child toward the resolu¬
tion of adjustment difficulties. One of the areas where
the worker must represent the child is in the reports to the
adju§tmdnt committee. Primarily, the clinic social worker's
reports are of value in that they tend to individualize the
committee's approach to the particular subject and boy mder
discussion. These reports focus the attention of the com¬
mittee on the factors motivating the behavior of the subject.
Since the committee usually consists of the heads of all
departments working with the boy, the reports may serve as
media for further interpretation of the boy's personality and
the promotion of mental health.
Case No. 9
^ .. .To the,Adjustment Committee:
POST RUN AWAY HTTERVIEW; Jimmy stated that he ran
away because he was afraid that he would be sent to
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Hampton*^ He explained that his difficulty began
the previous day. According to the boy, after he
reported to the work group, he had trouble with
his supervisor. He felt threatened because he was
told that the next time he returns to the detail
office (a distributing point, sometimes referred
to as the heart of the institution) he would be
carried there. Nevertheless, he went to the office
without permission. He was sent back to the work
group, however, rather than return he decided to
see his clinic social worker. The worker listened
to the boy's report and called the detail office
and requested that the boy be allowed to remain
there until he could explore the situation fxirther.
Despite this request the boy was "chopped" (a form
of treatment whereby a boy loses a day) by Mr. H.
who returned to the work group with Jimmy and,
according to the boy, told the supervisor “Not to
lay a hand on him,"
That eveningT.iihile he was working in the
kitchen the boys locked him out of the cottage
after he carried out the garbage. He knocked on
several doors and windows before the supervisor
allowed him to come in. He was removed from working
in the kitchen and told to polish a hall, which he
refused to do. He insisted that the kitchen assign¬
ment was his permanently. The supervisor reported
him for "poor work habits" when a man came to the
cottage to bring a package. The boy quoted the man
as having said, "Don't worry about him, he is going
before the Adjustment Committee." This statement,
according to the boy, was made in the presence of
the entire group. They began teasing him and indi¬
cated that he would be sent to Hampton. The boy
reported that he began thinking that he would be sent
away for three years. He stated that he could not
bear being away from his folks and baby for that long
and decided to run. away.
This seemed to have been a very apprehensive
boy. It was suggested that persons working with him
be informed to a certain extent about his tendencies
in order that they may govern their approaches accord¬
ingly.
After a boy has been in the training school program for




develop. It is usually upon the development of such attach¬
ments that the process of treatment depends. It is through
these relations with staff members that resentment and bitter¬
ness melt away and that the boys come to feel that some one
really has an interest in their welfare.
Case Ko. 10
Worker was approached on two different
occasions yesterday by Mr. S. in regard to Lawrence.
He stated that the boy had shown so much improve¬
ment in the band in terms of his conduct and
ability to perform that he is eager to take him to
his home for the Christmas holidays. He mentioned
also that one of his guest soloists, who lives
next door to him, had continued to express interest
in Lawrence since he met him at the Training
School. We discussed the suggestion with the boy's
teacher who also agreed that there had been a
radical change for the better in the boy's behavior.
We explained to Mr. S. that Lawrence was
suspected of theft from his foster mother on his
last visit to his home. Worker also explained that
there had been some purse snatching in the neighbor¬
hood although it was not known definitely that
Lawrence was Involved in this. Mr. S. still agreed
to take the boy if he were given permission to do so.
Case No. 11
James' supervisor came to our office and com¬
plained that the boy was not liked by other boys on
the group. It was?brought out that the boy talks a
great deal and tells little things on the other boys
who worked with him. For this reason the boys did
not seem to like him. The worker was asked to dis¬
cuss this matter with James.
Worker talked with the boy at some length in
regard to his behavior. He admitted that he had
been telling little things on the boys but did not
feel that it was too bad. He indicated with consi¬
derable feeling that one of the boys had threatened
to have him removed from the group. According to
him this boy had a "lap” (a favored position) with
the supervisor. James expressed some concern over
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this although he did not appear to be really re¬
sentful. Worker explained that his supervisor
praised his work habits highly. It was indicated
that the supervisor did not desire his removal
from the group. Worker explained that if he
could follow a more satisfactory relationship with
the boys his supervisor would be glad to keep him .
It was suggested that it would perhaps be wise if
he did not discuss the contents of this interview
with the supervisor or the boys. He assured the
worker that he would not do this.
Case No. 12
We were informed that Horace had been spend¬
ing considerable time in a certain class and it
was felt that the instructor was “smothering”.the
boy with affection. Worker discussed this with
the boy and it was revealed that the teacher had
taught the boy to do his work. The boy stated
that he knows more about the teacher's duties
than the teacher himself. In addition to this
he expressed a great deal of affection for the
notebook, and cigaretts for Christmas and candy
or ice cream from the store whenever he desired
it. At this point he indicated that he was dis¬
appointed because he received only one gift from
his mother for Christmas. After pointing out
that many boys did not receive even one gift
from home, the worker continued to discuss his
relationship with the teacher. Worker wondered
how the other boys felt about the attention he
was receiving from the teacher. It was explained
that the teacher is on duty to serve all of the
boys and that it might not be right for one or
two boys to take up all of his time. Horace
stated that he would discuss this with the teacher.
The worker encouraged this idea.
Later the teacher contacted the worker and
asked, “Where do you social workers get your
information?” Worker asked him to be more ex¬
plicit and he stated that Horace had informed
him that it was thought that he was spending too
much time in that particular class. Worker
verified the report. The teacher wondered why
worker did not contact him« It was explained
that before Horace indicated that he would dis¬
cuss the situation with his teacher it was felt
that the matter could be handled with the boy
alone but that the boy's attitude toward the
situation changed this plan and worker intended
to take it up with the teacher. Worker further
46
stated that it probably would have had the wrong
effect if he had encouraged a boy who was apparently
very fond of him to stay put of his classroom. It
was explained why it seemed wise for him hot to
devote excessive attention to one boy in a group
situation. He stated that he was trying to help
the boy. We suggested that he could continue to
help him although it was explained that he should
go about it in a different manner.
In considering the resources for treatment, the clinic
worker must take into consideration all of the personalities
with whom the boy may come in contact. There are first of
all other boys. Some delinquent boys are so unsocialized
th^t they cannot participate in the normal exchange of boys
with one another. For such boys experience and the nec¬
essity of adjusting to group life with other boys may have
1
a profound constructive effedt. The fact that the social
standards of the group are on a relatively simple level can
on occasion be of advantage, for the poor social adjustment
of an unsocializdd setting^. In the training school setting
he may not appear such a misfit and that which is expected
of him may not be unattainable. He learns that he can com¬
pete with other boys. On the other hand this type of sociali¬
zation sefiasto have its limitations. Without effective adult
influence, the boys unsocialized attitude may be increased
within a delinquent group. This is an atmosphere where the
gang pattern will blossom easily. The influences of one
^R. L. Jenkins, "Treatment in An Institution" (Staff




delinquent upon another cannot be entirely prevented, but we
must be on the alert to minimize the effect.
Rejection seems to be something that a child cannot for¬
give. He can take punishment if he feels that he is liked by
the punisher and if he can recognize that he deserves it. He
may be able to take it even if he does not deserve it if he
thinks that it is given in good faith. Some staff members
are very skillful in making a boy feel that they fundamentally
like him and are on his side even though they do not like his
behavior. Others find it difficult to do. This is another
area of activity for the clinic social worker.
Case Nos-15o. i::
The worker asked Calvin how he had been getting
along in the program. He said, **Okay,” then paused
and continued, "Wait, somebody accused me of bulldo-
zing."(encouraging other boys to do his work) We asked
if he had been doing this. He said, "I call it play¬
ing." He proceeded to explain his behavior to us ...
He stated that his supervisor dislike him and want him
off of his group. (The supervisor had called the
worker's attention to what he called "disrespectful
behavior" on the part of the boy). We asked Calvin
what reasons he had for suspecting that they disliked
him. He said, "I can just tell." However, after
considerable encouragement he stated that another su¬
pervisor told him that.he was disliked. He indicated
that the quality of his work was better than most of
the other boys. We asked him about his behavior. He
said, "I do what they tell me." Worker admitted that
work habits helped to determine the quality of a boy's
adjustment, but it was also indicated that a respect¬
ful attitude toward his supervisors might encourage
them to give him a better report. He said, "I do my
work." We asked him if he addressed them in a courte¬
ous manner. He smiledland said, "I guess so." We
asked if he knew the role of the supervisors in helping
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him to develop and in determining when he is releas¬
ed. He said, “I guess so." He indicated that they
report howiweliLhecworks. Worker stated that a re¬
port on how well he acts is also made.
In another interview the boy initiated the dis¬
cussion by informing the worker that he had made
the Christinas Visit (a reward granted for good adjust¬
ment). He explained that he is going to continue to
do good work. We wondered what else might be expected
from him. He said, "Be polite and courteous." We
indicated that this was very important. He stated
that he still does not like his supervisors but in¬
tended to respect them for his own good. We statfed^
he should think about this and promised to continue
the discussion during the next interview.
Case No. 14
Lonnie expressed great satisfaction with his
Christmas Visit. He explained how he got up very
early Christmas morning and opened his gifts. After
observing theip, they were re-wrapped and he returned
to bed. He said^ "I didn't do wrong because it was
already Christmas morning." After the others were
up he had to act as if he were surprised. He
laughed loudly over the incident.
He seemed veiy proud because he was given his
"first good conduct report" from his teacher. (This
report is made out on a white form in contrast to
the blue form used for reporting poor conduct). He
expressed his determination to get another one.
(Heretofore, he had received only poor conduct re¬
ports). He discussed his conduct within the
cottage area and said, "I know my trouble* I talk
too much and I can't help it." His cottage father
told him this eind he agreed with him. He con¬
tinued, "The funny part about it is that I hardly
ever talked when I first came here." Worker asked
him if he had figured out the reasons for this.
He said, "Well, most boys are like that at first ...
He asked us if we had noticed that his behavior had
improved during the last two months. We had and
asked how he accounts for it. He stated that he is
able to watch himself now, and his cottage father
understands him.
One gets one impression of an object viewed from an
airplsme and another impression when viewing the same object
from the side. The Case Conference Committee and the Case
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Review endeavor to take into consideration all points of view
toward the child through the reports of individuals working
with the child. One person's point of view be different
from another. Although, this tendency is due in part to the
fact that a boy may react differently in different situations
the tendency makes the social worker's role during a boy's
training school experience more important. The worker mar¬
shalls all the interpretations of a boy's characteristics
into his diagnostic pictiu’e of the boy. In accordance with
this he will plan the boy's treatment with the committee
during Case Conference.
Case No. 15
Bobby was a medium sized fifteen year-old boy
who related very well during individual sessions,
although some of his responses were apparently of
a very childish nature. He seemed to be impulsive
and lacking in controls which normally developed
through continuous, successful experience in test¬
ing reality. He did not appear to tolerate anxiety
well and seemed to express his anxiety in some form
of activity. These traits were manifested by his
incessant exploring of unrealistic means of being
released and by his tendency to function at an
Instinctual level.
He believed that his commitment was Tmjustlfied .
.... He revealed that he had many friends in "mobs"
like the "Irish Dukes" and the "Coplans" who were .
laughing at him for getting committed for doing
nothing. According to him he had refused, on many
occasions, to help them "pull a Job" or "fight
another mob". He expressed his intention to get
committed for doing something bad, after release.
After a turbulant period in Reception and in
the program during the first month, he seemed to ’ ;
settle down, verbalizing considerable respect for
his cottage parents and other adult persons whom he
contacted. However, later he began to fear that he
would be attacked! by "gang" elements at the Train¬
ing School. These fears in addition to anxiety
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about his home situation seemed to have influenced
his attempt to run away as t is was his first attempt
t toarup away in several weeks. Prior to this it was
also noted that his nervous traits had become less
intense and he was exploring for vocational placement.
He seemed to be continually apprehensive, although he
tried to act as if he were courageous. It was suggested
that Bobby might be helped if he were to receive support
and encouragement, particularly when he was facing
situations that seemed to call forth this anxiety
feelings. He seemed to be ^^ery inadequate in the
face of most any challenging situation.
Sometimes there are indications that the clinic social
worker has a more intensive relationship in one department
than in another. There are many possible reasons for a
situation like this. In the first place, and this is true
in many cases at the training school, the boy who presents
the most, difficult behavior problem is usually contacted
most as ard the persons responsible for the areas in which
he is manifesting his problem. Likewise, the worker will
be contacted more concerning the boy with the more disturb¬
ing attitude. Another contributing factor may be the fact
that the social worker feels more comfortable in his work¬
ing relationship with one area than with another. However,
a social worker would not be acknowledged as meeting his res©
ponsibility to the institution's total program if he permitted
such subjective factors to Influence him.
Case Conference to Review
If the clinic social worker is going to help others
toward tolerance and acceptance, it is necessary that hh
understand himself, just as he attempts to understand others,
for he, too, is a h\iman being with unconscious as well as
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conscious motivation, ambivalence, prejudices, and objective
and subjective reasons for his behavior.^ ”He brings to his
relationship with the Interviewee his own predetermined atti
2
tudes, which may profoiandly affect the relationship.”
Case No. 16
Preston stated that.he was working on the machine
and cut his hands very badly. He showed us his hands
and several small scratches were observed. He ex¬
plained that he became tired of working on his job
and exchanged with another boy. (His supervisor had
reported that he was “bulldozing” which means influ¬
encing- another to do his work). We told him that it
wassreported that he was«bulldozing. He exclaimed
that this was not true. He asked who told us and con¬
tinued saying, ”I don't call that bulldozing.” He
hollered"; "She doesn't like me. She doesn't like any
of the colored boys." We asked him what made him think
this. He stated that she was prejudiced. We wondered
what he meant by "prejudiced". He looked at us in a
surprised manner and said, "She hates NegroesJ" He
explained that ther are only two dark skinned boys on
her group. He said, "And I don't like her," He re¬
vealed that he does not like emyone who dislikes him.
We explained that persons who dislike for no apparent
reason are sometimes called prejudiced. We asked him
to imagine how he would feel if he believed that the
supervisor liked him. He said, "I Ishow she doesn't
like me." He stated that she resents him because he
refuses to associate with them when they are sitting
around her during a rest period. He Indicated tiiat
she wants him to "try to get a lap." (This is in
reference to being over-solicitous in order to secure
privileges).
We discussed the boy's attitude with the super¬
visor. She ex6ialmed, "Me prejudiced! Why I have
been here for several years." We discussed the sensitive
nature of people and especially children who have
experienced more hate than love during their person¬
ality development. She explained that Preston did go
around with a scowl on his face and apparently
^Annette Garrett, Interviewing (New York, 1942), p, 21,
^Ibid.
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resents everybody. She stated that she is stire
that he does not like her. We stated that he
feels the same way about not only her but many
other adult persons. We considered it necessary
to reveal a bit of the boy‘s background to her.
It was stated that the boy was insecure in his
relationships even with his family, that is9 that
he feels rejected by his mother and siblings and he
was beaten on any pretense by an alcholic father.
She said. "He probably had not deserved being
liked by any one." We explained that these feel¬
ings have probably been prevalent since he first
became aware of relationships with others. We
indicated that a baby fights hate with.hate and
that preston probably had not had an opportunity
to learn any approach other than an infantile
one to frustrating situations. A few of his
attention seeking devices were mentioned. She
explained that she does not dislike Preston ...
She did dislike one of his friends9 however, be¬
cause he was too sexy. He took advantage of
every opportunity to rub against her when she
Is in a close place and he had to pass. We
mentioned the nattire of the sex drives at adbles-
cence. It was acknowledged that working with
so many personalities was difficult however, we
expressed our opinion that she was capable of
handling the situations which may arise ....
Human beings often remark of the prejudice of others
but they are hardly ever conscious of their own. They re¬
gard their own prejudices as natural opinions.^ When we
think of prejudice we usually think of broad attitudes such
as race, class, religious or political prejudices. We seem
to forget the smaller matters, such as our dislike of fat
people or skinny people, show-offs, weak men, aggressive
2
women. We are usually unaware of the part that these sub¬
tleties play In our reactions. The social worker must first
2j[bia.
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understand his own reactionsy before he can move on toward
helping other stal^ to become aware of theirs.
During the individual's training^certain standards of
behavior are imposed, first by the parents and later by the
particular social environment in which he is reared. It
seems natural that in learning to condemn his own unaccept¬
able behavior he would respond in a like manner to all be¬
havior that conflicts with his own standards
Case No. 17
Eddie informed us that he had been wrongly
accused of stealing a music box. He explained
that he found the box on the floor of the shop
and was trying to fix it when another boy asked
if he could play with it. He gave it to the
other st\xdent who was playing with it during the
other class when the Instructor inquired about it.
The boy, according to Eddie, thought that the in¬
structor was teasing and told her that he '*got it
from the five and ten cent store." The teacher,
thinking that it came from the shop, sent for the
shop instructor, who accused both boys of steal-
ihg the box. Eddie stated that the teacher had
shown the box to the class while he was on a week
end visit. Thinking that Eddie was present and
aware that the music box belonged to him, the
teacher reported the incident to the Adjustment
Committee. The worker promised to call Eddie in
after he had learned more about the incident.
The social worker discussed the incident with
the shop teacher before the teacher submitted his
report to the Adjustment Committee. The teacher
expressed a strong desire "To make' an example out
of someone." He stated that things were being
stolen from all over the school. It was revealed
that a chisel sharp enough to be a dangerous
weapon was found hiddiPh up one boy*s sleeve. "This
boy was not punished out things seemed to be getting
worse and something had to be done about them."
The teacher stated that he desired "severe punish¬
ment" for these boys, and indicated that this would
serve as a warning to the other boys. During the
same session however, he expressed some anxiety
over possible subjectivity in his attitude. He
saw the possibility of emotional involvement be¬
cause the music box was his personal property.
We discussed the value of making one or two
individuals examples for the group and what such
an experience may mean to the individuals. We
wondered if "severe punishment" can be con¬
sidered adequate treatment for stealing or any
symptomatic behavior.
On becoming emotionally involved the teacher probably
lowered his defenses. This reafction seemed to reveal his
real attitude toward this type of behavior. Just as it iS':;
the Impulse of the public to punish the offender, this
attitude might be influential in a training school. The
clinic social worker should be on the alert with lay staff,
for the punitive rather than the re-educative philosophy
might be present.
Although the social service-after-care worker acts as
liaison between the boy and his family, the clinic social
worker interprets the situations to the boy. The two workers
constitute a team working for the boy's maximum adjustment
to the training school and any future social setting. Some
of the communications exchanged by these workers might
indicate the significance of the relationship.
To: Social Service
From: Clinic Social Worker
Danny came to the Training School on 3/31/50,
He has not heard from home since he arrived. At the
present time, he is concerned about his parents and
is anxious for some word from them.
Please check this situation for us in the usual
manner. It might be encouraging to the boy if you
sent the worker a note after your visit.
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Orleans has received a letter from his mother
which stated that his father is going to be operated
on* According to his cottage mother, the boy is a
bit upset* Would you please check on this and send
a report on the matter so that we might ease the
boy*s tension? He is concerned with getting a
special visit, and we would like your report first*
In conducting a periodic interview with Jackson
this morning, the youngster let slip the fact that
his mother was blaming you for his re-commitment to
the Training School* Worker explained that the only
person who could be blamed was himself because of
his poor adjustment while under after-care*
Worker suggests that an attempt be made to
set the record straight with the boy*s mother so
that a better relationship might be effected,--.
The Clinic Social Worker not only handles the boy's
individual difficulties, but more Important, guides the boy
through the program and helps the institution \2se its re¬
sources more effectively* He Interprets the needs of the
boy to the teacher, the cottage parent, the supervisor, the
maintenance man, and all staff persons working with the boy*
The child is effected mainly by persons who have real con- '
trols and responsibilities toward him* It is the clinic
social worker's function at the Training School to help the
personnel to-use their responsibility in an effective manner*
CHAPTER V
SUlffiJIARY AND CONCLUSIONS
It appears that delinquency is an inevitable counter¬
part of human relationships. Its history seems to have be¬
gun with the history of humankind.
A constant element which seemingly dictates the treat¬
ment of delinquent behavior is retribution. Even today
society does not appear to fully understand the child who
finds it difficult to adjust to its demands. The philos¬
ophies of treatment in the institutions that are geared to
treat this Illness may be progressive, but the attitiide of
society toward delinquent behavior seems to remain devoid
of understanding and acceptance.
Causes of deviate behavior have been traced to the indi¬
vidual's ear3y relationships. The most Important environmental
influences, both positive and negative, seem to be that of the
child's own home and parents.
Children are helped to grow up by constructive parental
and sibling experiences, but if the natural family is lack¬
ing, substitute relationships may be effectively introduced.
The New York State Training School for Boys is established as
a substitute home for boys who, for Various reasons, have
deviated from the norm of their social environment.
This institution was found well equipped to satisfy the
material needs of the majority of its population. The physical
facilities consisted of a self-contained community. Nevertheless
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it was ttie non-material aspect of tlie training school's
facilities with which this study was concerned.
Both lay and professional staff members make up the
treatment team at the training school. It was acknowledged
that all staff members will not accept and practice the
basic philosophy of the institution. To deal with the pro¬
blem, the mental hygiene clinic consisting of the psychi¬
atrist, the psychologists, and social workers was established
to carry on a perpetual in-service training program.
This study pointed up the variety of ways in which the
clinic social worker executed his responsibilities for the
mental health program, in trying to help a boy to understand
the staff members and to help the staff members to understand
the boy.
It was found in the appraisal of the'Eeceptlon Period
that the boys bring considerable symptomatic behavior to the
training school experience. During the advanced stages of
the,boys* training school history their behavior appeared to
1
elicit a long range of reactions from the staff members. The
attitudes of the latter toward the various situations seemed
to range from complete understanding and acceptance to re-
jection. Continued efforts on the part of the clinic social
worker greatly contributed to the crystallization of the
school’s rehabilitation philosophy. It was not within the
scope of this ^tudy to fully describe every aspect of the inter¬
relationships, but the miniature picture presented seemed to
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soiggest that the general treatment plan of the training school
might be destructive rather than constructive if efforts were
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